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A. OVERVIEW: 

Course Description:

As a writing course, this class is designed to teach you, among other skills, to identify your own tendencies in your writing; to accentuate what you do well and work on what you don't; to consider an audience in your writing; to comment on the writing of others; and to make good use of comments on your own writing. You will also learn to respond critically to difficult intellectual issues.

Theme 

The theme of this writing course is The Philosophy & Science of Sex and Love. We will critically assess conventional perspectives of love and sex--based on myths, mysticism, and other transcendental ideas—and consider the value of replacing them with more progressive perspectives from the fields of evolution, sociology, psychology, and literature. In unit 1 we will consider some bio- and neuro-evolutionary theories of sex and love, including some theories of evolutionary psychology, and then in unit 2 we will discuss how social perspectives affect our attitudes concerning sex and love. In unit 3 we will study the debate between sex with love and sex without love, and in our final unit we will discuss a number of short stories from a collection about divorce in our culture, focusing our inquiry on a critique of traditional notions of intimacy that rely heavily on the myths of romance and everlasting love.

Writing Requirements
You will write four full-length papers and three revisions, and you will direct, in teams of two, in-class discussions on our readings. In both the discussions and writings, you are expected to exhibit good critical thinking. You will also write a brief summary of and reaction to each of our readings, due the day we are scheduled to discuss that reading. 

In-class Activities & the “4th hour”
To help us structure and guide our explorations, we will use essays from our text and our writings in response to these essays. Our doings in our regular class meetings will most likely fall into three categories:

1.  Discussing essays in our main text, to provoke thought and to generate material for your essays. These discussions will be led by each of you, in teams of two. These teams will choose what section of the readings they wish to lead a discussion on, but the choices must be made from the unit we are in when their turn comes up. We will proceed with these student-led discussions in reverse-alphabetical order, so those of you whose names begin with a letter late in the alphabet may want to begin making that selection by reading all the material in unit one as soon as possible.

2. During our “4th hr,” the period we meet that makes this class a 4-credit course, we will discuss principles of writing, using either the Academic Writing I Handbook or our style guidebook, which is a well-known primer on style by Joseph Williams. 

3. We may also workshop your own essays, which will require that you read aloud to the class your writing, and we will informally discuss it. The material you read to us may be an essay in progress, a finished essay, or one in the process of being revised. We will go in alphabetical order and try to get to everyone.

B. TEXTS:


For discussion



1. Why We Love, Helen Fisher



2. Sex, Self, and Society, Tracey Steele



3. Fault Lines, Shetterly, ed.


For Grammar and style



4. Style, Joseph Williams



5. Academic Writing I Handbook, by me.

C.
PAPERS:

1. Number and Length: You will write four papers in this course, each approximately four to five double-spaced typed pages (Typing: All papers must be typed and double-spaced.) After I respond to the papers, I will hand them back and you will revise them for a new grade.

2. Paper Topics: The topics for each of your papers is not determined per se by me, but they are determined somewhat by the subject of the material you choose as your “source material,” which you are required to summarize in your paper. How do you select this “source material”? For each paper, you will have specific chapters or sections in our text or texts from which you may choose this source material. Here’s a breakdown of what readings you may choose from as source material for your essays: 

Unit 1, Paper 1: from Fisher’s Why We Love


Unit 2, Paper 2: from Sex, Self, and Society, Tracey Steele

Unit 3, Paper 3: from Trevas’s Philosophy of Sex and Love, chpt. 2


Unit 4, Paper 4: Shetterly’s collection of stories, Fault Lines
What do I mean "use as a source material"? I mean that somewhere in your discussion of the issue you have chosen, you will summarize that source essay. Notice that I have phrased it in such a way that implies that you have chosen your topic first, but I realize that that chronology may be reversed, that you may choose the topic of your paper based on your choice of what essay to summarize, which is probably most often how students choose their topics.

This relative freedom in choosing your own topics helps accomplish what I feel is your ultimate goal as a student of writing: to discover or retain a positive relationship to your own writing. When you choose your own topic you are much more likely to be engaged in your writing and thus much more likely to build a positive relationship to your own writing. To teach you to write well, I feel that I must teach you how to want to write well. I have found that many students have never been allowed to involve themselves in the writing process from the ground up. By giving you some freedom in choosing your own topics, I feel that in some ways I am trying to teach you to write for yourself, though of course in a way in which your audience does not feel excluded.

3. Summary Requirement: One of the skills I hope to be teaching you is that of writing a good summary of an outside source. A good summary is an explanation, description, with perhaps a minimum of interpretation or logical analysis; it is not merely a one or two line reference to the essay, or a one or two line summary of the author's thesis statement followed by your own response to it. A good summary explains to the reader the full argument and import of your source author's essay without your response. 

However, a summary should not dominate the paper's argument. Another writing skill I hope to teach you is that of making the outside source serve your writing, as opposed to vice-versa. These are your essays, so make the reader feel that. Readers want to hear you write with authority, to know that it is you speaking and not the writer of the outside source.  Therefore, you should use an outside source only for your own purposes: for support, rebuttal, comparison, or merely as a source for inquiring into an issue. But for an outside source to serve you well in this way, it must be well summarized. So how long is a good summary for these papers? I estimate that if contained all together in one area of your paper, which is the way it is often presented, the summary should run at least a full page (double-spaced). 

These summaries are a requirement; if your paper is missing a well-developed summary, I usually mark the essay "No Grade" and ask you to revise the paper to include the summary, in which case you forfeit your opportunity for an improved grade on a revision.

Why do I think it so important for you to include a summary of an outside source? Apart from the very practical writing skills you gain by doing so (the necessary linguistic manipulations alone are enough to justify it as good practice for students), it is beneficial both to you as a student of the process of writing and also to readers attempting to comprehend your thesis. Following is a more detailed list of some of the benefits of including an developed summary of an outside source essay in your own essays:

Benefits of including a summary in your essays:
Benefits to you in composing and to your reader in comprehending:

--On a fundamental level, looking to an outside source to "include" in your essay can introduce you to an issue that you may not have been aware of; it can further help you as a writer discover what your own thoughts are concerning that newfound issue.  Accordingly, an outside source can introduce and/or help clarify for the reader some of the aspects of an issue that that reader may not be familiar with.

--For an issue you as writer are already familiar with, an outside source can help you clarify for yourself what your own thoughts are on this issue. Accordingly, having an outside source summarized and synthesized in an essay can help the reader clarify what the writer's thesis is concerning that issue.

--More specifically, including a summary of an outside essay in your paper can help you define and refine your own thesis either by compelling you to explore affinities with that outside source's position or to explore subtle distinctions between your source author's position and yours.

Benefits to your paper rhetorically (as a persuasive argument):

--If you use the outside source as support for your own position, it serves as an appeal to authority.

--If you use the outside source to contrast with your own position, it reveals your familiarity with that opposing position as well as the strength of your position by virtue of it "standing up" to its opposition.

--Perhaps the most significant and impressive rhetorical benefit of a summarized and synthesized outside source is the boost it provides to the writer's credibility: it shows that you comprehend others well; that you can articulate others' thoughts well (and thus presenting favorably your skills as a reader as well as writer); it shows off your conceptual thinking, your abilities to synthesize others' ideas with your own; and when that outside source takes a position you contend with, a fully developed explication reveals that you have the rhetorical wherewithal and sophistication to withhold your own opinions on a topic for the sake of articulating well both sides of the issue--you are also thus revealing your faith in your own abilities to answer to these opposing arguments.

4. General Description of Types of Essays, or Approaches to Writing, offered in this course.  You have the choice of writing one of two different kinds of essays:

"PYRAMID":  You are probably familiar with this kind of essay. It has a traditional structure: an intro paragraph that ends with a thesis statement; a body made up of three or four paragraphs each corresponding to one of the sub-topics, or premises, of the argument; and a conclusion that helps contextualize your argument and remind us of its import.  The best way to get more detail, or a better idea of this kind of paper, is to look in this handbook at chapter 3, PROOFING AND EVALUATING, and chapter 4, THESIS STATEMENT, perhaps especially the latter, the chapter on the thesis statement.  This type of essay is conceptually centered around what I call the extended thesis statement, which is thoroughly explained in chapter 4.

 "ACADEMIC NARRATIVE": The Academic Narrative differs from the Pyramid most conspicuously in its structure, which is guided by a narrative, or story, of the writer's own "relationship" with the issue at hand. Thus the structure of the academic narrative is not predetermined, but based on the principle of chronological association, one topic naturally "flowing" into another because the two follow one another in the chronology or “story” you are telling. The first person singular, "I," in the Academic Narrative, is therefore an important aspect of the structure and contextualizes for the reader the writer's evolution of his or her thinking about the issue. This form accommodates the telling of personal experiences, and indeed personal experiences can be an important aspect of it (this is true of the Pyramid as well), but by no means does this style require the relating of personal experiences, and personal experiences should not be the conceptual focus of the writer's exploration of the issues discussed in the paper. In this way, it is distinguished from the Personal Essay. Chapter 5 in the Handbook contains more of the Academic Narrative's characteristics and demands, as well as some sample student papers written in this mode.

5.  Late Paper and Late Revision Policy: 

a. Late Papers (1st version) will be downgraded as follows:  

--One class late within the same week: one third of a grade down

--One class late over a weekend: two thirds of a grade down

--Two or more classes late: one full grade.

b.  Late revisions will be downgraded a third of its check format grade. If you don’t submit revision, the paper's grade will be dropped a full letter grade.
6.  Grading of First Draft and Revision Procedure: On the first due date of an assignment, you will hand in the first of two versions of your paper, and I will give this version a letter grade. On this graded first draft you will find some numbers; these numbers refer to grammar and style marks, or symbols, that I have written on a separate, yellow sheet of paper that accompanies this first draft.  These marks symbolize grammatical or stylistic errors or concepts, for which you will have a code sheet.  In addition to the grammatical and stylistic symbols on the yellow sheet, I will also make general comments or suggestions you may use to improve your paper.  

Take the graded paper home and make a new draft, with the corrections or revisions.  Include in this new draft, in the margin or the appropriate space between lines, the numbers corresponding to those numbers on your graded original.  Then, on the revision due date--usually a week after the due date of the first draft--you will hand in the following:

A. your original draft 

B. my yellow correction sheet 

C. your new revised draft with corresponding numbers, placed above the new sentence or in the margin

NOTE:  I WILL NOT ACCEPT YOUR REVISIONS WITHOUT BOTH MY YELLOW CORRECTION SHEET AND THE CORRESPONDING NUMBERS ON YOUR NEW DRAFT.  For example, a number "1" (or perhaps several of them) on your paper refers to a "1. CS" on the yellow sheet.  A "CS" as you see on your code sheet stands for "Comma Splice," so on your revised version you write "1" in the margins or above the line or lines of the sentence or sentences corrected.  And so on with the rest of the numbers.  

8.  Grading of Revisions: I will grade your corrections with a check minus, check, check plus, or check plus plus, which in turn affects the original draft's grade as follows, from least effective revision to most effective:  

--NO REVISION AND THE GRADE IS REDUCED A FULL GRADE;

--a check minus and the grade remains the same; 

--a check and the grade is improved one third of a grade;

--a check plus and the grade is improved two thirds of  a grade;

--a check plus plus and the grade is improved a full grade; these are rewrites with outstanding improvements in grammar, style, and content.

Example:  Hank Blow receives a C+ on his original draft and a (- on his revision, so his final grade on the paper remains a C+.  His brother, Joe, receives a C+ on the original draft and a ( on the revision, so his paper is raised to a B-.  Joe's brilliant and hard working sister, Jane Blow, receives a C+ on the original and a (+ on the revision, so she receives a B.  Jane's and Hank's genius brother Marvin received a B- on the original and a (++ on the revision, so he receives a final A- on the paper.  

NOTE:  REVISIONS ARE REQUIRED.  IF YOU DO NOT HAND IN A REVISION, THEN YOUR ORIGINAL GRADE IS REDUCED A FULL LETTER GRADE.

D. ATTENDANCE:

Absences:  You are allowed two unexcused absences.  Any over two will affect your final grade.  IN ACCORDANCE WITH DEPARTMENTAL POLICY, ANY STUDENT WHO MISSES OVER NINE (9) MWF OR SIX (6) TTH CLASSES IS TO BE DROPPED FROM THE COURSE WITH AN "F".

E. STUDENTS WITH DISABILITIES:  

Students with disabilities who wish to receive reasonable accommodations, as required by law, should identify themselves to me as early in the semester as possible. 

F. PLAGIARISM:

Plagiarism of any kind as defined in the Student Handbook will result in an automatic course grade of "F".  Familiarize yourself with the conventions of borrowing from sources. 

G. FINAL GRADE:

60% essay grades

20    summaries

10    quizzes

10    participation & student-led discussions

Schedule for next few classes
AUGUST

Wed 30
Intros; go over syllabus 

Come to class tomorrow with 1st writing assignment: a page or two, hand-written on 1) your worst writing experience; 2) your best writing experience.

SEPTEMBER
Fri 1

Read aloud Wednesday’s writing assignments for today.

________________________________________

Mon 4

NO CLASS. LABOR DAY 

Wed 6

Conclude reading aloud intro writing assignments 

Begin discussion of the "pyramid" essay: Chpt. 4 in AW Handbook

--thesis statement & Extended thesis statement, pp 4.2 to 4.7

--sample thesis statements, pp 4.14 to 4.22

Fri 8

 Continue discussion of pyramid essay 

________________________________________

Mon 11
Conclude discussion of "pyramid" essay

Conclude discussion of thesis statement examples in Handbook

Time permitting, begin discussing "Academic Narrative" essay



--AW1 Handbook chpt 5



--Discuss student samples of organic essay (if this form interests you, read 




the Lopate essay in the handbook)

Wed 13
--Continue discussion of Organic essay

Fri 15

--Conclude discussion of Organic essay

--STUDENT-LED DISCUSSION #1



--Discuss Paper-1 assignment

__________________________________________

Mon 18
STUDENT-LED DISCUSSION #2:
Wed 20
STUDENT-LED DISCUSSION #3



Begin workshopping your P-1 drafts

Fri 22

Continue workshopping your P-1 drafts
________________________________________________

Mon 25
P-1 DUE
In-class peer editing of P-1

Wed 27
Begin Unit 2: STUDENT-LED DISCUSSION #4

Fri 29

STUDENT-LED DISCUSSION #5
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